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“The teaching profession has never been in better shape.  Teaching Standards - already high - have been improving year on year and the effect can be seen in schools, in pupils’ performance.”


Estelle Morris and Ralph Tabberer

“Our thinking about effective teaching needs to keep pace with changes in the character and nature of learning.”


Chris Kyriacou

“It is essential that teacher training should be conceived in such a way as to nurture the talents of new recruits.  Then they may develop into highly skilled professional people with sharp insight into classroom life and a sustained appetite for improving their own teaching and their pupils’ learning.”


Ted Wragg

“Practitioners are frequently embroiled in conflicts of values, goals, purposes and interests.  Teachers are faced with pressures for increased efficiency in the context of contracting budgets, demands that they rigorously “teach the basics”, exhortations to encourage creativity, build citizenship, help students to examine their values.”


Donald A Schon

“I believe that professional development is above all about developing the extraordinary talent and inspiration, and especially the classroom practice, of teachers, by making sure that they have the finest and most up to date tools to do their job.”



David Blunkett
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St Martin’s Secondary ITE Partnership – Principles and Philosophy

St Martin’s College is a higher education provider of initial teacher education both at the undergraduate and postgraduate level.  This provision is through a partnership.  The core partners are: school-based tutors who normally will have been trained as mentors by 
St Martin’s; college tutors; and, the Local Education Authorities, Dioceses and other agencies with which the partnership deals.

The core activity of this partnership is concerned with the training, placement and assessment of students in partnership schools, at the college or in other environments, and it involves school-based trained mentors as well as college-based staff.

Partnership activity is underpinned by some of the following assumptions:

· That, ultimately, the quality education of school children remains the focus of the partnership’s activities.

· That initial teacher education is just one phase of an individual teacher’s developing career and that the partnership’s activity is set in the wider context of recognising individual student needs both on entry to ITE, and early and continuing professional development following the achievement of QTS.

· That all partners feel the benefits of partnership.  This includes: students, whose experience is enhanced by a rigorous joint school-college approach; schools and LEAs, whose children experience creative and diverse teaching and whose staff are professionally developed as mentors; and, the college, whose courses and staff are enhanced by close involvement with schools.

All programmes of initial teacher training in England must meet the requirements laid down in Qualifying to Teach and all trainees must meet the standards for the award of QTS laid down in Qualifying to Teach.  However, this does not mean that all ITE providers are the same.  The very highly rated programmes provided by the St Martin’s Secondary Partnership are distinctive in a number of ways.

Distinctive feature
How this is achieved

Trainees are supported and encouraged to develop the personal qualities which will make them enthusiastic, energetic, caring, valuing and valued members of the teaching profession.
· College tutors share a commonality of values. A condition of their appointment is that they are in sympathy with the college’s mission.

· Personal support, formal and informal, is given a high priority, both in college and in school.

Trainees are encouraged to develop as reflective academics and intellectuals.
· Programmes include academic qualifications which are subject to rigorous quality assurance procedures from the college and Lancaster University.

· Programmes provide opportunities for trainees to move into masters degree level work.

The role of the subject specialist teacher is central to all programmes.
· A high proportion of the training is delivered through the specialist subject.
(continued overleaf)
· Subject specialist mentors support trainees in school.

· Most college tutors continue to teach their subject at undergraduate level.

· A strength of the partnership is in the links between subject tutors and mentors.

Good teaching practice is modelled and mirrored throughout the programmes.
· School mentors are successful practitioners who are able to make explicit the basis for their own and others’ practice.

· A criterion for the appointment of college tutors is successful practice as school teachers.

Variety is valued.
· Recruitment and admissions strategies actively seek to make teacher training available to any who have the potential to become good teachers.

· Partner schools reflect the diversity of British education.

SECONDARY ITE contact details at St Martin’s College
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Calendar for 2003/2004 showing dates and college week numbers.
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S
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S
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S

S

S

S

C

S = school day

Friday

S

C

S

S

S

S

S

S

C

2 'floating' S days


Lancaster campus: Bowerham Road, Lancaster LA1 3JD  Tel: 01524 384384

Carlisle campus: Fusehill Street, Carlisle CA1 2HH  Tel: 01228 616234

Lancaster School Partnership Office: Tel: 01524 384277
fax: 01524 384367
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CONTACT
TELEPHONE
E-MAIL

Partnership Manager
Simon Asquith
01228 613553
s.asquith@ucsm.ac.uk

Co-ordinator of Secondary ITE
To be confirmed September 2003

Co-ordinator, Partnership Staff Development

(Including Mentor Training)
Vanessa Parffrey
01524 526513
v.parffrey@ucsm.ac.uk

Mentor Training Enquiries
Maria Thomas
01524 526617
m.thomas@ucsm.ac.uk

Secondary Partnership Enquiries

01524 384277


Programme Leaders
PGCE
(One year & two year)
Carey Philpott
01524 384412
c.philpott@ucsm.ac.uk

BA/BSc Hons with QTS in 
Subject Education (Secondary Undergraduate)
Patrick Smith
01524 384613
patrick.smith@ucsm.ac.uk

Flexible Modular Secondary Routes to QTS
Brian Rushton
01524 384558
b.rushton@ucsm.ac.uk

Co-ordinator for GRTP and Flexible Modular
Cliff O’Neill
01524 384455
c.oneill@ucsm.ac.uk

Cluster Co-ordinators

Blackburn:
To be confirmed September 2003

Blackpool:
Helen Scott
01524 33826
h.scott@ucsm.ac.uk 

Chorley/Leyland:
To be confirmed September 2003

East Lancs:
Janina Welch
01524 384456
j.welch@ucsm.ac.uk

Lancaster:
Patrick Smith
01524 384618
patrick.smith@ucsm.ac.uk

Preston:
Sue Pope
01524 384383
s.pope@ucsm.ac.uk

South Cumbria:
Carrie Mercier
01524 384324
c.mercier@ucsm.ac.uk

Carlisle:
Liz West
01228 616302
e.west@ucsm.ac.uk

West Cumbria:
Anna Bartrum
01228 616224
a.bartrum@ucsm.ac.uk

Course Co-ordinators/Leaders

PGCE – Secondary

Art
Helen Scott
01524 33826
h.scott@ucsm.ac.uk

Citizenship
Peter Brett
01228 616237
p.brett@ucsm.ac.uk

English
Carey Philpott
01524 384412
c.philpott@ucsm.ac.uk

Geography
Teresa Lenton
01524 384435
t.lenton@ucsm.ac.uk

GPS
Carey Philpott
01524 384412
c.philpott@ucsm.ac.uk

History
Peter Brett
01228 616237
p.brett@ucsm.ac.uk

ICT
Martyn Lawson
01524 384628
m.lawson@ucsm.ac.uk

Mathematics
Sue Pope
01524 384383
s.pope@ucsm.ac.uk

MFL
Anna Bartrum
01228 616224
a.bartrum@ucsm.ac.uk

RE
Carrie Mercier
01524 384324
c.mercier@ucsm.ac.uk

Science
Alan Knott
01524 384557
a.knott@ucsm.ac.uk

Flexible-Modular Secondary Routes to QTS

ICT
Dave Murray
01524 384396
d.murray@ucsm.ac.uk

Mathematics
Sue Pope
01524 384383
s.pope@ucsm.ac.uk

MFL
Anna Bartrum
01228 616224
a.bartrum@ucsm.ac.uk

Science
Brian Rushton
01524 384558
b.rushton@ucsm.ac.uk

BA/BSc Hons with QTS in Subject Education – Secondary

English
Carey Philpott
01524 384412
c.philpott@ucsm.ac.uk

General Education
Tony Ewens
01524 384524
t.ewens@ucsm.ac.uk

Geography
Steven Chubb/
Peter Crooks
01524 384438

01524 384439
s.chubb@ucsm.ac.uk
p.crooks@ucsm.ac.uk

History
Alan Farmer
01524 384450
a.farmer@ucsm.ac.uk

ICT
Dave Murray
01524 384396
d.murray@ucsm.ac.uk

Mathematics
Ian Wood
01524 384479
i.wood@ucsm.ac.uk

PE  
Nigel Clarke
01524 384503
n.clarke@ucsm.ac.uk

RE
Carolyn Reade
01524 384392
c.reade@ucsm.ac.uk

Science
Aftab Gujral
01524 384493
a.gujral@ucsm.ac.uk

SECONDARY ITE PROGRAMMES AT A GLANCE 2003-4

PGCE One Year
1 year postgraduate course with QTS.

Lancaster campus
Approximate no of trainees
Carlisle campus
Approximate no of trainees

Art

English

Geography

History

IT

Mathematics

Modern Foreign Languages

RE

Science
40

35

30

30

20

25

25

25

55
Citizenship with History

English

History

Modern Foreign Languages
15

15

15

15



PGCE Two Year

2 year postgraduate course with QTS.  Almost all school experience takes place in the second year of the programme when trainees are absorbed into the one year programme and become part of the overall student number for that year.

Lancaster Campus
Approximate no of trainees
Carlisle Campus
Approximate no of trainees

Geography

Mathematics

IT

Science
10

15

15

10
None at present




Flexible Modular Secondary Routes to QTS

Flexible modular route into teaching with QTS.

Lancaster Campus
Approximate no of trainees
Carlisle Campus
Approximate no of trainees

ICT

Mathematics

Modern Foreign Languages

Science 
Start 

Jan

2004





BA/BSc Hons in Subject Education (Secondary)

Three year undergraduate degree with QTS.

Lancaster Campus
Approximate no of trainees
Carlisle Campus
Approximate no of trainees

English

Geography

History

ICT

Mathematics

PE

RE

Science
Y1

15

10

10

10

32

10

10
Y2

10

2

1

25


Y3

4

23

2
ICT
Y1

5
Y2
Y3
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Year Plan Secondary ITE Programmes 2003-04 
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COLLEGE POLICIES
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17/11/03
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C

C
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C
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S
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S
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C

C

C
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S

S

S

S

S

S

S

S

S
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C

C

C

S

C

C

C

C

C

S

S

S

S

S
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C

C

C

S

C

C

C

C

C

S

S

S

S

S
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holiday 
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Dates - week 
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19/01/04
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09/02/04

16/02/04
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15/03/04
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S

S

S

S

S

C

C

C

C

S

S

S

S
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S

S

S

S

S

C

C

C

C

S

S

S

S
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S

S

S

S

S

C

C

C

C

S

S

S

S
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S

S

S

S

S

C

C

C

C
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S

S

S
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S

S

S

S

S

C

C

C

C

S

S

S
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26/04/04

03/05/04

10/05/04

17/05/04
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31/05/04

07/06/04

14/06/04

21/06/04

28/06/04
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19/07/04

26/07/04

02/08/04

09/08/04

16/08/04
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S

S

S
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S

S

S
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S

S

S

S

S

S

S

S

C
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S

S

S

S

S

S

S

S

C
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S

S

S

S

S

S

S

S

C

S = school day
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S

C

S

S

S

S

S

S

C
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Equal Opportunities

The Governing Body, Principal, Staff and Students of St Martin’s College are committed to uphold the following principles which are consonant with our Christian Foundation.

i)
All members of the College community shall strive to guard against prejudice and bias with regard to a person’s age, colour, ethnicity, gender, marital status, physical ability, religious belief, sexual orientation and social class.

ii)
All members of the College community shall aspire to live in cordial and harmonious relationship with their fellows, acknowledging the rights of others to observe differing life styles which are compatible with the general wellbeing of all.

iii)
All applicants to the College shall be considered on their qualifications, personal achievements and past experience, together with (a) in the case of students, their potential to benefit from the course, or (b) in the case of staff, their potential to carry out the duties of the post.

The College and Faculty Equal Opportunities statements are available in full through the Faculty of Education’s Head of Faculty Administration.

Sexual and Racial Harassment

St Martin’s College is committed to a working and learning environment that is free of unlawful discrimination.  Sexual and racial harassment can seriously worsen working and social conditions for staff and students at the College.  Any incidents of harassment will be regarded extremely seriously and can be grounds for disciplinary action which may include dismissal or expulsion.  

‘Procedures for Dealing with Complaints of Racism by Student Teachers on School Experience’ are included as an appendix at the back of this document.  These procedures describe alternative courses of action that can be taken in the event of perceived or actual racial harassment.  

See Appendix I for Procedures for Dealing with Complaints of Racism by Student Teachers on School Experience.
Full guidelines on implementation of this policy statement are available from St Martin’s College.

Interim Policy and Procedures for the Protection of Children and Vulnerable Adults 
The Faculty of Education has developed the above policy which has the following objectives:

To ensure that all children and vulnerable adults who participate in activities provided through the Faculty of Education can do so in a safe and friendly atmosphere supervised by adults who are concerned about their welfare and development and whose behaviour complies with statutory, professional college and Faculty expectations.

To ensure that all students accepted onto a course of the Faculty of Education, and who will have access to children or vulnerable adults as a part of their programme, have attained the age of eighteen years by the start date of the course of study.

The policy applies to the following people:

· All full–time staff employed by St Martin’s College working in the Faculty of Education who have access to children and vulnerable adults.  

· All full–time staff employed or contracted by the Faculty of Education who have access to children and vulnerable adults.  

· All part-time staff who have access to children and vulnerable adults.  

· All visiting staff who do not have a contract of employment.

· All students working in Partnership schools as part of their course.  

See Appendix J for Interim Policy and Procedures for the Protection of Children and Vulnerable Adults 
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beginning
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College weeks

1

2

3

4

5

6

7

8

9
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year 1
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year 3
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semester 1 teaching
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Dates - week 
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12/01/04
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02/02/04
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08/03/04
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05/04/04

12/04/04
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28
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31
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year 1
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Ass

S2
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  semester 2 teaching

Easter 

holiday 
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   block school experience (inc HT)

semester 2 teaching

sem 2 teaching

block sch exp

Dates - week 

beginning

26/04/04

03/05/04

10/05/04

17/05/04

24/05/04

31/05/04

07/06/04

14/06/04

21/06/04

28/06/04

05/07/04

12/07/04
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Management of the Partnership

1.
SHARED RESPONSIBILITIES IN THE PARTNERSHIP
It is acknowledged that many of the responsibilities and tasks are shared and depend on an effective working partnership between the schools and the College.

The main aim of these shared responsibilities is to make available appropriate information, resources, (including staff) and experiences to foster trainees attainment in:

1)
Professional Values and Practice

2)
Knowledge and Understanding

3)
Teaching







       (DfES Circular 02/02)

Schools’ Responsibilities in the Partnership

Assisting in the Recruitment and Selection of Trainees 

· School staff to be involved in the interviewing and selection process for candidates.  Arrangements to be made between relevant college department and schools.

· St Martin’s College is piloting the Student Associate Scheme (SAS) / Undergraduate Credits Scheme and a small number of our partnership schools are involved in this pilot.  (See Appendix F)
Planning and Delivering the School Based Programme
School staff to be responsible for:

· providing trainees with a variety of structured teaching experiences and opportunities to work with trained Subject Mentors and experienced teachers to facilitate 1) – 3) above;

· providing for trainees to receive at least one hour of teaching and out-of-class support per week and the appropriate number of hours of GPS delivery and moderation purposes. 
· delivering the agreed parts of the General Professional Studies Course;
· liaising with colleagues from other schools in the partnership and the College with respect to subject- specific and broader professional issues of course planning and trainee development;
· assisting with the completion of Professional Development records in joint discussion with the College tutors and trainees;
· writing reports on trainees’ school performance;
· providing, via trained mentors, counselling and guidance for trainees in co-operation with relevant College staff;
· being involved in the evaluation and subsequent revision/modification of courses;
· accommodating trainees from different programmes, normally in more than one subject;

· having an on-going commitment to school experience throughout the school year;
· invoicing the College for the agreed amount per trainee.

Annual Self Review

· To undertake the annual self review using the Quality Assurance Framework.

College Responsibilities in the Partnership

Course Validation and Accreditation
· Ensuring that courses meet the requirements of academic validation and accreditation and comply with latest DfES regulations.

Course Administration
· course advertising

· admission procedures/documentation

· interviewing

· allocation of trainees to schools

· preparation of programme documents

· distribution of documents

· oversight of records

· organisation of committees

· liaison with trainee representatives

· meeting all necessary expenses (e.g. travel) arising from the programme

Planning and Delivery of the College Based Components
· providing trainees with a variety of structured teaching experiences to facilitate 1) – 3) above

· providing Library, Media and I.C.T resources

· preparation of programme timetables

· monitoring trainee attendance

Course Liaison
· Liaising with Professional and Subject Mentors from schools with respect to subject-specific and broader professional issues of course planning and trainee development.

Assessment

· oversight of trainee records

· assisting with and the moderation of school-based assessment

· organisation of and marking of written assignments

· assisting with the completion of the Professional Development Portfolio in joint discussion with school mentors and trainees

· provision of external examiners

· provision of tutorial system for trainees in collaboration with school staff

· organisation of Examination Board

· issuing of course awards

Selection of Schools
· developing effective selection criteria for Partnership schools;

· providing extra support, where necessary, to ensure a high standard of training;

· ensuring procedures are in place for the de-selection of schools.

Quality Assurance
· Ensuring that there are effective arrangements for Quality Assurance to fulfil the requirements set out in Circular 02/02.

Finance

· apportioning of available resources following discussion and agreement which reflects the responsibilities set out in sections covering School’s Responsibilities and College Responsibilities.

· paying schools the relevant amount per trainee.

2.
SELECTION OF SCHOOLS
Paragraph R3.1of Circular 02/02 states 

“All providers must: 

work in partnership with schools and actively involve them in: 

planning and delivering initial teacher training; 

selecting trainee teachers; 

assessing trainee teachers for Qualified Teacher Status.”

Selection sets out requirements at both whole school and departmental levels.

Whole School requirements include:
1. a commitment from the Headteacher and governors to a role for their school in ITE as evidenced by the development of a whole school policy statement and the inclusion of mentoring in the school development plan.

2. a trained professional mentor who will be a senior member of staff or have access to an SMT and trained subject mentors qualified and enthusiastic to meet the needs of trainee teachers.  A clear structure within the school management structure for the development and management of ITE.

3. a system for the identification of the development needs of all individuals involved in student mentoring.

4. the ability to clearly demonstrate that the ITE budget is used to mentor and otherwise support trainee teachers.

5. an ability to provide adequate facilities and resources for trainees on placement, opportunities to practice teaching skills with KS3 and KS4 classes and opportunities to participate in extra curricular activities.

6. an appropriate range of examination results at KS3 and KS4.

7. supportive Ofsted reports.

8. a willingness by the nominated Professional Mentor to take on all aspects of the mentor’s role.

9. The appointment (and training) of a shadow professional mentor in advance of a changeover of personnel.

Department level requirements include:
1. A clear commitment to training, and enthusiasm for working with, and supporting trainees.

2. A commitment to being trained and to continuous updating.

3. Recognition that the trainees are learners, and the developmental role involved.

4. Recognition that the trainee can bring benefits to the department, both through recognising the strengths of the trainee and realisation that the process of training strengthens the department.

5. Supportive Ofsted reports.

6. Acceptance that the scheme is a partnership between school and college.

7. A willingness and ability to permit trainees to access a range of classes throughout the age range.

8. Willingness and ability to provide a training programme linked to the schools policy document and the Standards.

9. An acceptance that wherever possible the whole department should have a role and want to be involved.

10. A willingness to take on all the aspects of the mentor’s role.

11. Willingness to encourage the use of a range of teaching strategies and the use of appropriately varied resources (including ICT).

When a school offers a department for training purposes this must be accompanied by a statement from the school Professional Mentor that the department complies with the criteria set out above and with subject specific criteria where they exist.

De-selection

It is seldom necessary to de-select whole schools from the partnership.  However individual departments are sometimes deemed to have fallen below the quality required for trainee placements.  If such a department is found through Quality Assurance checks to have fallen below the standard required, and extra support is not successful or available, then the trainee is withdrawn from that department after discussion with the School Professional Mentor.  The position of the department is reviewed at the end of the academic year.

3.
AIMS OF PARTNERSHIP MANAGEMENT
Arrangements for Partnership Management follow the important tenet that the greatest attention be given to the evolving needs of all staff and trainees involved in Secondary ITE Programmes.  Consequently the Management System and Administrative Structure have changed year on year as a result of Monitoring and Evaluations.

The Management System has two basic aims:

(i) to reflect the philosophy underlying the structure of the programmes as a whole (see page 4);

(ii)
to give all those involved in the planning, delivery and assessment the opportunity to contribute to Partnership Management.

The Management System is therefore a combination of centralised and devolved responsibilities within a common framework.  All programme-wide issues are the responsibility of the central system through the Secondary ITE Co-ordinator and School Partnership Manager.  All issues arising out of the planning, delivery and assessment of individual subject courses are the responsibility of individual divisions and devolved to those divisions.

4.
DIAGRAM OF PARTNERSHIP MANAGEMENT
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(Programmes)
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Central to the management of the partnership is the Joint Partnership Management Committee, chaired by the Secondary ITE Co-ordinator.  Programme Committees (Boards) (chaired by the relevant Programme Leader) feed into the Joint Partnership Management Committee.  Issues from Professional Mentor Meetings and Cluster Meetings might feed into both the Programme Committee (Board) and the Joint Partnership Management Committee, as do the Subject Panels and Subject Mentor Meetings.  

5.
PROFESSIONAL COLLABORATION AND PARTNERSHIP MANAGEMENT STRUCTURES 
It is important to the continuing success of the college-school partnership that everyone involved is enabled to make a contribution to its development.  Certainly, the TTA and the DfES create the agenda for teacher training and often the partnership is asked to respond to national initiatives, but it is also true that the college and its partner schools can move things forward and be a source of innovation and development in their own right.  The diagram below demonstrates the relationship between school and college.  

The management of the secondary ITE partnership is inevitably located within the colleges organisation and management structures and this can give a false impression as to the degree of participation and collaboration within the provision.  The diagram below addresses this by illustrating how the various parties collaborate in the training process.  With the trainees at its heart the diagram show the three key groups of professionals involved in providing the training and the mechanisms through which they collaborate with other groups and with others within there own group.  Surrounding all this activity is the Joint Partnership Management Committee which ensure that the collaboration, both formal and informal, contributes to and is supported by the management of the provision.

All correspondence and materials from the College are directed to Professional Mentors for dissemination to Subject Mentors.

St Martin’s Secondary School Partnership

Diagram of Collaboration

6.
TERMS OF REFERENCE AND MEMBERSHIP OF FACULTY PARTNERSHIP COMMITTEES

Within the partnership and Faculty there are a number of committees concerned with strategy, management, innovation, or quality.  The committees with the greatest relevance to partnership activity are detailed below.

JOINT PARTNERSHIP MANAGEMENT COMMITTEES

The Secondary Joint Management (Partnership) Committee is the senior committee of the 
St Martin’s Secondary ITE Schools Partnership.  The key responsibilities of the Secondary JMC are to ensure that effective processes and procedures are in place for the delivery of high quality secondary ITE programmes and courses throughout the partnership, and to provide an inclusive forum for debate and discussion about secondary ITE and other issues relevant to the partnership.

The terms of reference are:

· to ensure that there is co-ordination of the overall management of the programmes

· to ensure that the quality and standards of the provision are monitored and maintained, including admissions, structure and content of programmes and assessment

· to provide a forum for debate and discussion on all matters relating to secondary ITE

· to oversee strategic development of the partnership’s ITE work.

Decisions of the JMC which require action will be reported to the relevant Programme Board, Subject Panels and the Cluster Committees.  

Membership

· Associate Dean Programmes or Nominee

· Co-ordinator of Sec. ITE:  (Chair)

· PGCE Secondary Programme Leader

· UG Sec. QTS Programme Leader

· Flex/Mod Sec. QTS Programme Leader

· GRTP Programme Leader

· FDA Sec. Programme Leader
· School Partnership Manager

· Cluster representatives (9)

· 2 Headteachers

· 3 Current trainees (PGCE, UG, FdA)

· Secondary Cohort Leaders (11)

· GPS Coordinator / Education Studies Subject Leader

· Director of London Programmes

· Mentor Training Coordinator

· Senior Progs Administrator

· School Partnership Officer

· School Partnership Admin

Frequency of Meetings

Twice per academic year: (November and May)

Minutes

Minuting secretary:
School Partnership Admin. Assistant

Minutes distributed to:
Membership

THE PROGRAMME COMMITTEES (BOARDS)

The Terms of Reference are:
· To provide a forum for debate and decision regarding issues relating to the student experience across the whole programme

· To consider issues relating to the structure of the whole programme, particularly at a time of validation

· To implement Faculty and corporate initiatives as appropriate to the programme

· To monitor cross-campus parity where a programme operates on more than one campus

· To consider recruitment strategy for the programme, include links to the college website

· To reflect the work of the CDLT in the pedagogies operating within the programme

· To ensure that the programme Annual Evaluatory Report is considered and implemented

· To ensure that OFSTED action plans and QAA reviews are considered and implemented

Membership

· Programme Leader/Director of London Programmes (Chair)

· Two representatives from each Division that contributes to the programme

· (or up to eight members of staff where the programme is solely within one division)

· FDA Teaching and Learning Support, to invite up to 4 school-based representatives

· Programme Administrator

Frequency of Meetings

Once per term

Minutes

Minuting secretary:
Programme Administrative Assistant

Minutes distributed to:
Membership, Associate Dean Programmes, HoDs

Subject Panels (Secondary ITE – one for each specialist subject)

The Terms of Reference are:
Design, content and development of subject courses within secondary ITE programmes.

Membership

· Relevant Subject Leader (Chair)

· Relevant Professional Subject tutors and a selection of subject mentors working with current trainees across the programmes

Frequency of Meetings

Termly

Minutes

Minuting secretary:
Divisional admin assistant

Minutes distributed to Subject Mentors, Secondary ITE Co-ordinator, Partnership Manager, Secondary Programme Leaders

CLUSTER GROUP MEETINGS (Secondary ITE)

For administrative and QA purposes, the partnership schools are arranged by geographical districts in clusters across the North West, Yorkshire and London.  The membership is a Cluster Coordinator from college and all professional mentors within the cluster.  Each cluster elects a chair annually and the Cluster Co-ordinator is secretary to the committee.

The Terms of reference are:
· to ensure that general administration and communications related to the programmes are clear and understood and to provide feedback on the same

· to provide a forum for discussion and planning of cross subject activities in schools, including GPS and other course components

· to provide a forum for discussion and planning of cross school activities in relation to ITE courses

· to ensure relevant quality assurance procedures are followed and action plans implemented within the cluster

· to provide a forum for discussion of issues and developments in secondary ITE

· to provide a forum for the exchange of experience and expertise in secondary ITE

Membership 

· Cluster Co-ordinator

· Professional Mentor from each school within the cluster

Clusters:

· Blackburn 

· Chorley/Leyland

· Blackpool

· Lancaster

· Sth Cumbria 

· West Cumbria

· Carlisle

· Preston

· East Lancs

Frequency of Meetings

Termly

Minutes

Minuting secretary: determined by cluster

Minutes distributed to membership list, Secondary ITE Co-ordinator, Programme Administrators + School Partnership Officer

Cluster Co-ordinators’ Meeting (Secondary ITE)

The Terms of Reference are:

To discuss issues from previous cluster group meetings and refer them to other relevant committees or individuals.  Set the agendas for the next round of cluster meetings.

Membership

· Secondary ITE Co-ordinator (chair)

· Partnership Manager

Cluster Co-ordinators for: 

· Blackburn & Chorley/Leyland

· Blackpool

· Lancaster

· South Cumbria & West Cumbria

· Carlisle

· Preston

· East Lancashire

Frequency of Meetings

Termly

Minutes

Minuting Secretary:
Programme Administrative Assistant

Minutes distributed to:
Membership, Secondary Programme Leaders

MENTOR MEETINGS

These school-based meetings are responsible for the delivery and co-ordination of ITE within the schools.  The membership is the school Professional Mentor and all the Subject Mentors in the school.  The Professional Mentor is the Chair of the committee.  The committees meet at least once each term.

THE COURSE CONSULTATIVE COMMITTEE

Course Consultative Committees serve as an important channel of communication between the trainees and College staff.

The functions of the Consultative Committee are:

(i) to monitor the provision and progress of courses across the Partnership;

(ii) to monitor the facilities and support available to trainees across the Partnership;

(iii)
to provide trainee representatives for other Committees as required.

The Course Consultative Committee consists of the Programme Leader, the Programme Administrator, the Student President (or his/her nominee) and trainees representing each subject cohort.

Committee Structure (C = College; S = School; T = Trainees)














7.
SUMMARY OF ROLES AND RESPONSIBILITIES IN THE PARTNERSHIP
The Dean and the Associate Deans, in the Faculty of Education have strategic oversight of ITE.

ITE Partnership Manager, has strategic and developmental overview of the management of the Secondary and Primary Partnerships.

Secondary ITE Co-ordinator steers the secondary team and co-ordinates non-programme-specific elements of secondary ITE. 

Programme Leaders, appointed by St Martin’s College, who have overall executive responsibility for the Programme

Professional Mentors appointed by the schools who have overall responsibility

a) for all training and assessment of trainees placed within a school and

b)
for the non-subject-specific elements of the programme taught by the schools.

Subject Mentors appointed by the schools who have responsibility, jointly with the college Course Leaders, for training and assessment within the subject area.

College Course Co-ordinators manage the overall subject provision where required because more than one subject cohort exists on separate campuses.

College Course Leaders who have responsibility, jointly with the Subject Mentors, for all training and assessment in the subject areas. Additional College Tutors will share this work.

Cluster Co-ordinators appointed by the College who have responsibility for liaising with schools in specific districts.  This is carried out via the Professional Mentors within the cluster.  They are also responsible for monitoring, recording and evaluating training and assessment and planning the delivery of GPS within that cluster, in order to ensure quality provision.

The role of Professional Mentor
The role of Professional Mentor is:

1.
to liaise with the College regarding trainee placement.

2.
to construct trainee teacher timetables so that:

(a)
the trainee is not involved in the preparation of an excessive number of schemes of work, or likely to encounter too many classes;

(b)

the trainee has the opportunity to observe good practice both within the subject area and, where possible and appropriate, outside it;

(c)

the trainee has the opportunity to gain insights into the work of the pastoral team and direct experience of tutoring pupils by attachment to year/tutor groups;

(d)  the trainee is given increasing class content time as expertise develops.  At no point, however, should trainee contact exceed 60% of the standard newly qualified teacher contact time within the school;

(e)  The trainee is provided with opportunities to work towards developing ICT skills at QTS level.

3.
to be responsible for trainee induction to the school which includes:

(a)
introductions to appropriate senior staff, Heads of Department, Heads of Year, Subject Mentors and Pastoral Staff;

(b)
briefing on school policy and procedures to cover organisation of teaching groups (streaming, setting, banding, mixed ability); organisation of pastoral care, registration procedures, assemblies, code of conduct and disciplinary procedures, professional responsibilities and expectations;

(c)
ensuring that each trainee to be given a copy of the school prospectus and staff handbook (returnable at the end of the attachment);

(d) raising the trainees’ awareness of the extra-curricular life of the school to which the trainees are encouraged to contribute.

4.
to manage the delivery of the agreed parts of the GPS course in school (PGCE).

5.
to monitor trainees’ progress on GPS Assignments (PGCE).

6.
to liaise with appropriate college staff on Quality Assurance issues, attending cluster meetings on a regular basis.

7.  to be responsible for all reports on trainees’ school experience.

8.  to liaise with subject mentors when arranging tripartite reviews.

9.
to liaise with the College in facilitating the demands of both OfSTED and external examiners’ activities in the assessment of ITE courses.

See Appendix G for Professional Mentor checklist.

The role of Subject Mentor
The role of Subject Mentor is:

1.
to introduce trainees to their department/faculty:  staff, resources, accommodation and systems, requiring them to attend departmental meetings, parent evenings (as appropriate).

2.
to inform them of curriculum requirements, and background to time-tabled classes;

3.
to provide an appropriate training programme for each trainee related to the phase of the course.  This will include classroom teaching, mentoring and regular feedback sessions and will provide the trainee with a breadth of experience across ages and abilities.  A training schedule should be produced for each placement.

4.
to support the trainee’s development through modelling good practice, joint planning, collaborative teaching and managing the observation programme;

5.
to track the trainee’s progress towards the Standards, completing PD forms, setting targets and contributing to tripartite reviews;


6.
to provide trainee’s with opportunities to develop their ICT experience;

7.
to contribute to the assessment and recording of trainee progress with the Professional Mentor;

8.
to liaise effectively with the Professional Mentor and College staff;

9.
to contribute to the Planning, Content and Development of each subject through attending mentor training/subject panel meetings as required;

10. to contribute to the schedule for interviewing future trainees as requested.

See Appendix G for Subject Mentor checklist.  

The role of College Course Co-ordinator/Leader
There are Course Leaders for each subject on each campus (Lancaster and Carlisle).  One of the Course Leaders is also designated Course Co-ordinator and has overall responsibility for the subject course across both campuses and within the partnership.  The list of current Course Leaders can be found on pages 6 and 7.

The role of Course Co-ordinator/Leader is:

1.
to co-ordinate the subject provision across courses/cohorts/campuses:  recruitment, admissions, course content, documentation, strategies, staffing, placements and evaluation;

2.

to represent the subject course at department, programme and college levels as well as in the partnership;

3.

to manage developments within the subject course, both short and long term;

4.

to present an overview of the subject course within college and to the partnership;

5.

to consult and be consulted about programme developments within college and in the partnership;

6.

to be responsible for subject course evaluation across campuses, to Heads of Department and Programme and to external agencies;

7.

to be responsible with the designated member of the management team for the Design, Delivery and Assessment of the college part of the GPS course;

8.

to share responsibility for the preparation of subject course documents in consultation with Subject Mentors and Co-ordinator - where applicable;

9.

to be responsible for the implementation of subject admission procedures to a specific campus and cohort;

10.

to develop campus-linked partnership with Subject Mentors to ensure quality of course provision;

11.

to liaise with School Partnership Office regarding trainee placements for their cohort;

12.

to be responsible for the planning, delivery and assessment of the college based part of the course, with the Course Co-ordinator, where applicable;

13.

to liaise with Subject Mentors, offering professional support, to implement agreed strategies in support of trainees;

14.

to observe trainees’ classroom teaching and liaise with Subject Mentors about trainee progress;

15.

to assist in the moderation of school-based assessment;

16.

to be responsible for the contributory elements of trainee assessment, with the Course Co-ordinator, where applicable;

17.

to be responsible for the writing of trainee reports for the cohort;

18.

to be responsible for the pastoral care of trainees and the tutorial system for the cohort;

19.

to manage the team of tutors teaching and supervising the cohort;

20.

to liaise with campus-based support services in order to organise provision for the cohort;

21.

to design and deliver Subject Mentor training, in liaison with the designated member of the management team and Course Co-ordinator, where applicable;

22.

to attend all relevant academic meetings during the academic year;

23.

to contribute cohort-based evaluation for the subject to the Programme and Department Annual Evaluatory Reports.

The role of Cluster Co-ordinator
The Cluster Co-ordinator has a pivotal role in the partnership arrangements.  She/he is responsible for liaising with groups of Partner Schools and maintaining contact between the Professional Mentors and the College.  The list of current Cluster Co-ordinators can be found on page 6.

The role of Cluster Co-ordinator is:

1.
to arrange Cluster Committee meetings;

2.
to make Quality Assurance visits to cluster schools;

3.
to meet with the Secondary ITE Co-ordinator/School Partnership Manager and other Cluster Co-ordinators to address matters arising from meetings to ensure quality provision of the school-based part of the programme.  Meetings will take place once per term.

The role of Programme Leader
Each programme has its own programme leader and administrator(s) who are responsible for the day-to-day management, development and quality of their programme. 

The role of Secondary ITE Co-ordinator

This is a new role.  The principal duties and responsibilities of the Secondary ITE Co-ordinator will include the following areas:

1.  Responsibility for the strategic Management of Programmes within the Faculty

· To provide a significant contribution to the maintenance and development of high quality Primary or secondary ITE at St Martin’s College in line with Faculty, Institutional and national priorities.

· To be responsible for the efficient management, organisation and quality enhancement of the programmes.

· To Chair committees within the overall management of the programmes.

· To ensure effective liaison with the partnership manager.

· To ensure, in liaison with the Associate Dean (Programmes) the maintenance and 

development of an external interface at TTA/DfES events.

· To implement institutional policies within the Faculty.

2.  Management of Staff

· To ensure, in conjunction with the Head of Faculty Administration, that the Faculty complies with College Personnel policies and procedures.

3.  Quality Assurance

· To co-ordinate category 1 validation events for their programmes.

· To manage the interface between Faculty and registry in regard to all matters

concerned with student recruitment and assessment within their programmes.

4.  Corporate

· To contribute to and participate in College Committees, working parties and cross College projects as may be required.

· To support and actively promote a commitment to the College’s Equal Opportunities policy and procedures.

· To support and actively promote a commitment to the College’s Health and Safety policies and procedures.

· To support and actively promote other College policies and procedures as appropriate.

The role of School Partnership Manager
This is a new role.  The main duties and responsibilities include:

· Managing the development and extension of the college’s partnership arrangements with schools, LEAs and Diocesan authorities in the North West region, London, Scotland and elsewhere.

· Liaising with the course leader for mentor training to ensure appropriate arrangements are in place.

· Developing roles and responsibilities within the partnership and ensure that the partnership agreement reflects these.

· Managing procedures for the selection and de-selection of schools from the partnership.

· Developing strategy for securing schools placements across the Ambleside, Carlisle and Lancaster campuses.

· Entering into dialogue with groups of schools about the quality and characteristics of partnership.

· Liaising with the partnership office to ensure agreed policy is implemented.

8.
PROFESSIONAL DEVELOPMENT FOR SCHOOL-BASED AND COLLEGE-BASED TRAINERS
Professional Mentor Training Day

In late June the College offers a training day for those new to the role of Professional Mentor.  The day comprises a mixture of information and skills development.  Tutors are experienced Professional Mentors and College staff.

The programme includes:

· Secondary ITE Partnership and structure of ITE courses

· General Professional Studies

· QTS Standards 

· Managing Problems

· Quality Assurance

In March each year the college organises a Professional Mentors’ Consultation Day at which keynote speakers offer national perspectives in ITE.

Subject Mentor Training Course
New mentors will be provided with three days of mentor training: the first in September, the second in the Autumn and the third in the following Spring.  New mentors who have been trained by other institutions are asked to attend at least the first day so that they can familiarise themselves with the St. Martin’s partnership procedures.  The College provides regular opportunities for mentors to receive additional training which updates and maintains skill and knowledge levels, especially for those whose training was undertaken some time ago.

The precise content of the course and its modes of delivery are organised by each subject, but all will follow the pattern below:

Please note that it is a requirement of the partnership that new mentors attend all three days of this course.  Trainees can only be placed in departments with trained mentors.

Days One and Two provide mentors with:

a knowledge of the course and the partnership; 

an understanding of the mentoring role during the initial school placement; 

an introduction to how to be a mentor.

Desired Learning Outcomes for Days 1 and 2
For the mentors to:

1.
understand the philosophy and structure of the secondary ITE programmes at St Martin’s College - in particular the concept of partnership, their role as a trainer, (including the creation of a training programme), the training of reflective practitioners and the importance of the stepped introduction to teaching during the Autumn term;

2.
establish a shared understanding of good teaching and effective learning in the subject;

3.
understand the content of, and plan for, the initial placement of school-based subject training;

4.
consider mentoring skills and learn about their role as a mentor;  understand that the built-in progression in the course causes these to change;

5.
be aware of the QTS standards and how to make judgements against them;

1.  understand the relationship between the General Professional Studies (GPS) (PGCE) course and the subject programme and be aware of the subject contribution in this area.

2.  know that there is on-going mentor development available via the PGC/PGD/MA programme.

Day One

1.

Unpacking past memories; defining the role of the mentor in the twenty first century.

2.
Mentoring Actions 1:  The mentor/trainee relationship:  care, guide or challenge.  The mentor as trainer.  Establishing the student as a co-learner.  Identifying strategies which can encourage reflective teaching practice.

3.
Mentoring Actions 2:  Introduction to the QTS standards - using them to monitor progress, complete lesson observation forms and completion of PD forms.

4.
Mentoring Actions 3:  Planning of the subject mentor training sessions during the A placement - creating a school-based programme.

5. 
Information giving:  Handbook for Schools - the structure of the course.  Key issues to cover:  

(
the stepped introduction to teaching during the Autumn term:  i.e. observation and sharing of practice, collaborative teaching, solo teaching and co-analysis of practice, completing lesson observation forms;

(
the requirements of mini block placements;

(
the tripartite review - its purposes and timing and relation to PD forms;

(
the tracking system;

(
the assessment portfolio and its implications for schools - timings and necessary teaching experiences;

· subject mentor training schedule - the distribution of topics between different school placements; 

· linking subject mentoring to the GPS course (PGCE);

(
sixth-form experience - impact on 11 to 16 schools.

Day Two

To include:

1
Joint planning - to include consideration of differentiation.

2
The very important role of collaborative teaching - two aspects to this - planned team teaching and unplanned modelling of teacher actions.

3
Assessing student teachers - how to give formal feedback - including practice at writing comments for lesson observation sheets.  Completing PD forms.

4
Observation - being observed by student teachers and discussion of teaching episodes; setting of targets.

5
Critical incidents - to intervene or not and how to debrief.

The main aim here is to rehearse mentor actions.
6
Review of mentor training programmes devised by course members.

7
Supporting and assessing trainees subject knowledge.

Other issues to be included:

(
How trainees should construct their teaching files; the role of the mentor in monitoring.

(
Information giving and the role of the subject mentor in the context of these requirements.

· Developing trainees’ ability to evaluate their own lessons.

· Clarity of requirements of the initial placement.
Day Three  (Part of this day may be run alongside a training day for experienced mentors)  
Day Three provides mentors with the knowledge and skills to mentor during subsequent placements).
Desired Learning Outcomes:
1.
For the mentors to understand the content of, and plan for, the Spring and Summer term programme of school-based subject training, including the creation of a training programme.

2.
For the mentors to revise mentoring skills and develop further training strategies to encourage trainee teachers to move beyond being ‘good’ or ‘adequate’ to being ‘outstanding’, i.e. to avoid ‘plateauing’.

3.
To review strategies which can encourage reflective teaching practice with trainees.

4.
To consolidate the mentors’ ability to make judgements against the QTS standards.

To include:

1.
Mentoring actions learnt during the initial placement; consolidation of understanding of how the course progresses;

2.
Information about subsequent placement programme of school-based subject training; creating the training programme;

3.
Revisiting mentoring skills, promoting reflection and strategies to encourage trainee teachers to move beyond being ‘good’ or ‘adequate’ to being ‘outstanding’, i.e. to avoid ‘plateauing’.  Further development of subject knowledge;  enabling trainees to develop competence in Monitoring and Assessment (ref: Standard 3.2)

4.
Making judgements against the QTS standards.

5.  Clarity of requirements of the subsequent placement.

A focus of all the mentor training is to both raise issues and to consider actions mentors need to take.

Participants will be invited to evaluate each day of the course.

Annual top-up Mentor Training Day
Each subject organises an annual mentor training day for established mentors in order to refresh aspects of the mentor’s role, exchange good practice in collaborative discussion and develop the partnership.

MENTOR TRAINING PROGRAMME 2003/2004

Professional Mentor Training

New Professional Mentor Day


24th June 2004

Professional Mentor Consultation Day

12th March 2004

New Subject Mentor Training

Subject
Day 1
Day 2
Day 3
Annual Day for Established Mentors

Art
17th Sept 2003
12th Nov 2003
2nd Mar 2004
10th Mar 2004

Citizenship
Tbc
Tbc
Tbc
Tbc

English (Lanc)
16th Sept 2003
10th Nov 2003
23rd Feb 2004
3rd Mar 2004

English (Carlisle)
17th Sept 2003
11th Nov 2003
24th Feb 2004
4th Mar 2004

Geography
18th Sept 2003
13th Nov 2003
25th Feb 2004
25th Feb 2004

History
16th Sept 2003
12th Nov 2003
3rd Mar 2004
Tbc

ICT
17th Sept 2003
10th Nov 2003
5th Mar 2004
1st Mar 2004

Mathematics
18th Sept 2003
12th Nov 2003
1st Mar 2004
1st Mar 2004

MFL
17th Sept 2003
11th Nov 2003
27th Feb 2004
23rd Feb 2004

PE
22nd Sept 2003
14th Nov 2003
5th Mar 2004
16th Jan 2004

RE
17th Sept 2003
10th Nov 2003
5th Mar 2004
25th May 2004

Science
9th Jul (1/2 day) 16th Sep (1/2 day)
12th Nov 2003
24th Feb 2004
Tbc

PGC/PGD/MA

The college has recently re-structured the qualifications framework for CPD.  Mentors are able to achieve a nationally recognised qualification which can be accredited at level 4 (Postgraduate Certificate / Postgraduate Diploma / Master of Arts).  There are a variety of study routes available to colleagues working in schools and other educational settings - these include portfolio development, research studies or enrolment on other postgraduate study modules.  

Further details will be made available at mentor training days.  Helen Channon, the Programme Manager welcomes enquires.  (email: h.channon@ucsm.ac.uk)

9.
DATABASE

A database of all current mentors is being compiled to provide an accurate list of trained mentors (Subject and Professional).  The data captures those who have been trained in the last three years.  Although every effort has been taken to ensure the accuracy of this data, there will inevitably be some errors of omission/commission.  Course Leaders and Cluster Co-ordinators will be concerned to verify the data and to issue invitations to attend training to those colleagues who have an incomplete training profile.  The Mentor Training Co-ordinator has the responsibility to support the partnership in meeting the training needs of school staff.

The quality of mentoring in school is high and the College is committed to providing a developing programme which meets the changing context of ITE and secures quality for its trainees.  The database provides a partnership-wide profile of mentor experience. 

10.
FINANCE
The College undertakes to pay a fee to schools providing placement and mentoring for trainee teachers.  The scale of fees payable is set out below.

PGCE 1 Year Course
Placement A
£500 per student
Payment to be in schools during February

Placement B
£500 per student
Payment to be in schools during July

NB The payment for MFL trainees placed in Training Schools is £400 per trainee per placement.

PGCE 2 Year Course
Year 1, 10 days attachment

 £50 per student

Flexible Modular Secondary

The number of weeks each trainee spends in school will depend on her/his prior experience. Payment to schools will be in proportion to the length of the placement required.

Undergraduate Secondary Hons with QTS
Year 1, 10 days attachment


 £50 per student

Bridging course for direct entry to Year 2, 10 days attachment
 £50 per student

Year 2
10 days attachment
 £50 per student


Plus 6 week block
£350 per student

Year 3
12 week block
£500 per student

For Mentor Training, supply cover and travel expenses are paid by the college direct to schools only in order to comply with Inland Revenue regulations.  Travel expenses should then be paid to staff by schools through their payroll. 

To claim supply cover and/or travel expenses, the school must send an invoice to St Martin’s College attached to an expense claim form.  Expense claim forms are provided at the mentor training days.

The current rates are as follows:
Supply cover per day
£120




Supply cover per ½ day
£60


Travel expenses


30p per mile

11.
PARTNERSHIP AGREEMENT
For each placement, schools and the college are asked to complete a partnership agreement which represents a formal statement in relation to the arrangements for that placement.  A partnership agreement proforma is to be found on page 35 for your reference.


SECONDARY PARTNERSHIP AGREEMENT 2003/2004
Preamble
1.
A Partnership Agreement between St Martin’s College and X School/College for the Teaching, Supervision and Assessment of students during the Academic Year 2003/2004.

2.
The terms of the Partnership Agreement are set out in Parts 1 – 7 below and both parties agree to make the appropriate financial arrangements if the number of students placed in the school differ from the number set out in this Agreement.

3.
The responsibilities for the delivery of the training programme are set out in the Secondary ITE Partnership Handbook 2003-2004 and its relevant annexes (partners attention is specifically drawn to the sections ‘Management of the Partnership’, ‘Professional Development for School-based and College-Based Trainers’, and ‘Finance’). Responsibilities are consistent with the Requirements for Initial Teacher Training as set out in the DfES/TTA document ‘Qualifying to Teach’.

Part A: Number of Students
It is proposed that trainees(s) will undertake training during 2003/2004 as follows:

Programme
Number of trainees
Subject(s)





1. Undergraduate Secondary Year 1



2. Undergraduate Secondary Year 2



3. Undergraduate Secondary Year 3



4. PGCE Secondary A Placement



5. PGCE Secondary B Placement



6. PGCE Secondary (two year) Year 1 Placement



7. Flexible/Modular Placement



Part B: Payment
St Martin’s College agrees to make payment to schools on completion of each placement, in accordance with the number of students set out in Part A above.

School …………………………………….

Signed …………………………………………..

Position …………………………………………

Date ……………………………………………..
St Martin’s College ……………………………
Signed …………………………………………………

Position ..ITE Partnership Manager .……………….…

Date ……………………………………………………

Please sign and return one copy of this agreement to School Partnership Office, St Martin’s College, Bowerham Road, Lancaster LA1 3JD.

QUALITY ASSURANCE IN SECONDARY ITE PROGRAMMES



DfES Circular 02/02 “Qualifying to Teach – Professional Standards for Qualified Teacher Status” sets out in detail what the Quality Assurance requirements are for all ITE courses, and the St Martin’s College Secondary ITE Partnership has set up structures to ensure that it complies to those regulations.

Aims

The aims of the quality assurance system for the Partnership Secondary ITE Programmes are:

i)
to facilitate self review for ongoing partnership and programme development;

ii)
to facilitate formative feedback for on-going programme development;

iii)
to help produce, through the annual cycle of evaluation, the annual evaluation report.

Evaluation of Trainee Support and Assessment

Trainee support and assessment is central to the role of the subject mentor in school and is closely monitored by college tutors throughout the year.  When a subject mentor is deemed not to be delivering adequate support to trainees then the college tutor meets with the subject mentor to explore the situation.  If the college tutor is not satisfied with progress then the cluster co-ordinator is informed who will meet with the school professional mentor and the subject mentor.  At this stage the problem is usually resolved but if problems still exist then the student is withdrawn from the department and found another placement.

Quality Assurance System

The quality assurance system for the secondary ITE programmes is predicated on the Quality Framework for Effective Training.  The Quality Framework describes a set of ideal conditions within the partnership for an effective teacher education programme.  It is a quality assurance mechanism that through self-review both identifies areas of weakness and guides the formulation of appropriate action planning for future development.  It is grounded in Local Quality Award theory and as such its key characteristics are that it is:

· a form of self-governance in which partners set their own standards and work together to achieve them;

· concerned with the quality of provision and its management;

· adaptive to local needs and emergent policy agendas.

Partner Schools are encouraged to use the Quality Framework.  The College AER process provides the vehicle for programme evaluation.  Annually all partners undertake a self-review of their ITE provision against the Quality Framework.  Having identified areas of weakness these are prioritised and actions are planned for development within the coming year. Schools work collaboratively within their cluster to disseminate good school-based practices; college tutors similarly share good practice via the ‘Developmental’ Programme Board meetings and collaboratively work on programme-wide developments. 

Secondary ITE programmes have an annual cycle of evaluation that has three broad and overlapping purposes:

· to examine the experiences of trainee teachers, from the time they accept a place at St Martin’s College to their first destination after completing the course;

· to review issues that arise in each academic year, including reports from first destination schools;

· to produce evidence for each year for annual feedback to subjects and to schools, and to provide cumulative information to guide the regular review, updating and revalidation of the programme.

The quality assurance system has four phases, the first two of which have parallel processes in schools and in College.  The stakeholders are the trainee teachers, the schools (subject mentors, professional mentor and school management team) and the College subject departments (via the subject tutors).  All parties need to be allowed to evaluate their experiences of the programmes.

· Phase 1 School-based
Each school monitors the overall quality of its provision for trainee teachers via annual self-review.  Within this there is provision for the professional mentor to monitor and evaluate trainee experiences in school both informally through continuous monitoring and formally through questionnaires completed during the Spring and Summer terms.

· Phase 1 College-based
Each subject, individually and collectively, monitors the overall quality of its provision for trainee teachers via annual self-review against the Quality Framework.  Within this there is provision for the subject tutor to monitor and evaluate trainee experiences in College, and school, both informally through continuous monitoring and formally through questionnaires.  Evaluation data are also gathered via the Consultative Committees that meet with the Programme Leaders.

· Phase 2 School-based
Cluster Meetings where each school is represented by its professional mentor co-ordinated by a College tutor are a forum for sharing of good practice, assisting schools to continually develop the quality of their ITE provision.  Issues that can only be addressed across the whole programme that arise from the schools experiences are directed to the Secondary ITE Co-ordinator/School Partnership Manager via the cluster co-ordinator.  Similarly, cross-programme issues identified in College are addressed by schools via the Cluster Meetings.

· Phase 2 College-based
In a similar manner subject tutors share good practice via Programme Board meetings.  Likewise, cross-programme issues are addressed here and in the cross-phase twice termly Programme Leaders meetings.

· Phase 3 
Information from the preceding two phases is collated and key issues for action across the programmes are handled as appropriate. 

· Phase 4 
Each Programme Leader collates the information and it is edited to form an Annual Evaluatory Review.  This report is submitted for scrutiny to the Joint Partnership Management Committee, the Faculty Academic Standards Committee, Faculty Board, Academic Board and via schools’ Senior Management Teams to the schools’ Governing Body. All action for development is monitored year-on-year.  The ITE Partnership Manager also collates evaluatory evidence and complies an Annual Evaluatory Review.

Additionally External Examiners monitor the quality of the programmes.  As well as adjudging the marking standards and appropriateness of the assessment processes the Examiners also engage in discussion with school and College staff and trainees concerning the overall operation and delivery of the programmes.
Recruitment and Admissions


The Admissions Process is used to establish Academic and Professional suitability and will normally involve a member of staff from the Partnership Schools as well as College tutors.  The process is undertaken by the department responsible for the subject for which the candidate has applied, supported by the Academic Registrar’s office, following established procedures for undergraduate and postgraduate entry.  Application forms are reviewed by a nominated member of the department using college ‘Programme and Subject criteria’.  No offers of places will be made without the applicant first undergoing an interview.  A combination of group and individual interviews and other assessment tasks are used as determined by the Programme and the Subject, and all candidates are asked to complete a written task.

All candidates, for undergraduate and postgraduate courses, must satisfy the minimum entry requirements as set out in the relevant college prospectus.  In addition all candidates for postgraduate courses must, normally, have a first degree or equivalent qualification which covers at least 50% of their chosen National Curriculum subject.  To be offered a place all candidates must also demonstrate:

· An interest in and aptitude for their chosen specialist subject;

· A commitment to their chosen course;

· Knowledge of, and interest in, key issues in education;

· Evidence of, and interest in, meeting with young people in educational and other settings;

· The ability to communicate ideas clearly, grammatically and fluently in spoken and written English;

· Personal qualities appropriate to the challenges of the classroom and the varied roles of the teacher.

Candidates rejected at the interview stage will normally be seen by at least two members of staff within the Partnership.

Where a candidate (either accepted or rejected) is identified as needing support in their literacy, at the admissions stage, advice is made available to them.

ASSESSMENT POLICY


Assessing a trainee against the Standards is one of the most important tasks that a subject mentor undertakes.  Any professional assessment system must be sufficiently flexible to be able to capitalise on teachers’ and tutors’ strengths and breadth of experience.  It must also be sufficiently robust to ensure that all aspects of assessment of the trainees meet with the requirements of circular 02/02.  The circular states: (para R2.2) “All providers must ensure that trainee teachers’ achievement against the required Standards is regularly and accurately assessed, and confirm that all trainee teachers have been assessed against and have met all the Standards before being recommended for the award of Qualified Teacher Status”.  The Subject Mentor is not alone in making these judgements.  The trainee is assessed by:

· Subject Mentors and contributory departmental colleagues in Schools

· The Professional Mentors in Schools

· The College tutors

Sources of Evidence

Evidence to support the assessment of trainees against the standards may be located in a number of places and be related to a number of different activities.  The location of evidence can be classified as follows:

a) An Audit of the trainee’s subject knowledge 

(e.g. the trainee’s GTTR form; trainee’s work on a subject audit pack)

b)
Observation of the trainee in the classroom and around the school 

  

(e.g. formal classroom observations; mentor’s mental note of trainee’s handling of an incident in a corridor)

c)
The trainee’s teaching File









(e.g. lesson plans and evaluations; records of pupil assessments)
d)
Written assignments, seminar presentations






(e.g. essay evaluating implications for teaching of different learning theories; seminar presentation on gender differences in pupil performance)

e)
Individual discussions with mentors and tutors






(e.g. in mentor time or personal tutorials)
f)
Examples of other evidence beyond a) – e) above







(e.g. evidence of ability to provide constructive feedback found in pupils’ exercise books; membership of subject association showing trainee takes responsibility for their professional development)
g)
Tripartite Reviews

h)
The portfolio of Professional Development, Tracking Portfolio, ICT Portfolio, Reflective Diaries, Reviews etc.

The table below shows, for each standard, the main sources of evidence for the achievement of that standard.  The code refers to the letter underlined in the list above.

Main Sources of Evidence        

Professional Values and Practice
Code
Knowledge and Understanding
Code
Teaching
Code

1.1

1.2

1.3

1.4

1.5

1.6

1.7

1.8


O, I

O,I

O,I,P

I,E

E

E

O,E,P

O,E
2.1

2.1c

2.1d

2.2

2.3

2.4

2.5

2.6

2.7

2.8


A,P,T

F,W,I,E,P,T

F,W,I,E,P,T

F,W,I,E,P,T

F,W,I,P,T

W,P,T

A,F,O,W, E,P,T

O,W,P,T

O,P,T

E,P,T
3.1

3.2

3.3
O,W,P,T

O,F,W,I,E,P,T

All Codes

The assessment scheme must incorporate evidence from all of these sources in any judgements that are being made. It must also provide formative feedback and target setting in order to follow recognised good practice and also meet the requirements set out in circular 02/02. 

Professional Assessment Structure

The assessment structure reflects the responsibility of the partnership to: 

· provide opportunities for trainees to demonstrate attainment;
· provide regular feedback on progress;
· provide regular opportunities to discuss progress;
· set clear and achievable targets at key points in the course;
· provide clear information about assessment.
Professional Development Forms

PD forms fulfil several roles.  They are ultimately used to record and communicate information about Trainees’ achievements at key points during the training process.  However they also play several other important roles and consideration of these roles has shaped the way that the PD forms have been designed and the process used for completing them.  

In addition to providing information about the assessment of Trainees’ achievements, PD forms can be used by Subject Mentors as a way of providing structure and focus for the school based element of training.  They can be used as a tool for ‘agenda setting’, identifying the key skills that Trainees need to be developing during different stages of their training.  (For example, completing PD forms ‘in draft’, say, two weeks before they are due to be returned to College can help identify key skills that still need to be worked on thus providing a structure and focus for observations and Subject Mentor sessions in the remaining weeks of the placement.)

As well as providing an ‘agenda’ for school based training, PD forms can also help to clarify for Trainees the skills and knowledge they are expected to acquire and demonstrate at each stage of the course.  This is helpful both in encouraging Trainees to work purposefully towards these targets and in developing Trainees’ habits and skills of self evaluation.  PD forms for the PGCE course and the Secondary Undergraduate course can be found in Appendices B and E respectively.

Written Assignments
All subjects will address the core themes of:

(
The nature of the subject

(
Differentiation

(
Assessment

within the assignments.  However, each subject will address these themes in different ways.  The assignments are set by college tutors in consultation with subject mentors and relate to the standards and the work carried out at school.  It is therefore important that subject mentors are familiar with these assignments so that necessary opportunities and support can be provided in school.  Information about subject-specific assignments can be found in the handbook for each subject.

Tracking Trainees’ Progress

Trainees’ progress will be tracked against the standards. In doing so, however, the following criteria will be met. The tracking system will:

· feed into each of the professional development (PD) forms in terms of the ‘selection’ of standards assessed (e.g. trainees should be focusing on and being monitored against those groups of standards which are thought to be appropriate at a particular stage in the training);

· inform the PD ‘assessment’ system; 

· as a consequence of the progressive nature of the PD forms in terms of standards addressed, reflect this progression;

· refer to the ‘sources of evidence’ referred to above;

· involve all parties (mentors, college tutors, trainees) in its implementation.  

The Tripartite Review

These will take place towards the end of each Block Placement.  These consist of a discussion between the trainee, the subject mentor and the college tutor which is designed to summarise progress and set targets which the subject mentor will subsequently incorporate into the relevant PD forms and Career Entry and Development Profile.
1.  The tripartite pro-forma is sent to schools by the subject tutor to be completed in advance, in draft form, by the trainee and subject mentor independently of each other.  The pro-forma comes in either a mini or maxi version depending upon the subject. 

2.  At the tripartite meeting, which will usually follow a joint lesson observation by the subject mentor and college tutor, the college tutor will take the chair, the trainee will lead the discussion, and the subject mentor will note the agreed statements on his/her copy of the pro-forma.

3.  After the meeting the subject mentor will use his/her annotated copy to help write the PD form, and the trainee’s copy will be attached as evidence of his/her thinking.

4.  Both the subject mentor and trainee must sign (or agree not to sign) PD forms.

The Portfolio of Professional Development
Subject areas will be responsible for how trainees maintain these.  However, the minimum content of ‘primary’ evidence is:

(
the trainee’s progress tracking system;

(
the PD forms;

(
ICT Portfolio.

In addition to this, subjects may choose to include examples of the following ‘secondary evidence’ which has informed the ‘primary evidence’ referred to above:

(
Teaching File: examples of lesson plans, self-evaluations, schemes of work, records of 
pupil assessment; resources, pupils’ work;

(
Written Assignments;

(
Formal Lesson Observation Booklets;

(
Reflective Diaries/Observation Booklets;

(
Other Evidence deemed appropriate - e.g. weekly reviews etc.

Each trainee must maintain and submit to the external examiners towards the end of the course a portfolio which provides all the primary evidence referred to above, plus examples of secondary evidence of achievement of the Standards.  Mentors will be asked to help monitor the creation of the portfolio and provide advice and support in doing this.  Without a portfolio with the required evidence, QTS cannot be awarded.  Detailed guidance relating to the specific arrangements in each subject can be found in the subject handbook.

Literacy, Numeracy and ICT Skills
Trainees must be competent in these areas.  Monitoring takes place from the initial interview onwards and trainees who have been identified by College tutors as having difficulty in this area will have been directed to appropriate support services.  Any subject mentor who has a concern about a trainees’ literacy, numeracy or ICT skills should contact the subject co-ordinator/leader for their course as soon as possible.  During the course all trainees will take the skills tests in these three areas.

Monitoring Trainee Attendance and Progress 


Attendance

Trainees are on a course of professional training and full attendance is required in College and in School.  College tutors keep an attendance register and any lack of attendance is addressed and dealt with promptly.  Absence reporting procedures are contained in the Student Handbook and general college criteria for legitimised absence will apply.  The Education Faculty has an absence line (answer machine only) for trainees to ring on 01524 384510.  Attendance at school is no different from that required of a member of staff.   

Trainees who miss 10 cumulative working days throughout the course (college based and school based) must make these up.  Up to 10 days will be at the discretion of the college tutor and subject mentor.

If trainees are unable to attend school for any reason (illness, sudden bereavement) they are required to inform the school immediately.  Attendance at interviews is obviously permitted (but travelling time should be kept to a realistic minimum).  Attendance at induction days for newly appointed staff is not permitted if it clashes with a school day.  Conversely, trainees are not allowed to miss College days in order to go on school trips, training days etc.  If a Subject Mentor is concerned about attendance, she/he should contact the Professional Mentor who will contact the College office.  Similarly if there are concerns about a trainee’s punctuality refer the problem to the Professional Mentor.

Trainee Progress


Most trainees progress smoothly and successfully through their respective courses.  Occasionally this does not happen for a variety of reasons and the College has a system in place to address this.  This system involves three stages of meetings (known as Stage 1, Stage 2 and Stage 3 meetings).  Stage 1 and Stage 2 meetings are designed to find solutions to problems and to provide extra support in order to help the trainees overcome any problems.  The Stage 3 meeting represents a more serious stage and the trainee will be required to follow an action plan in order to retain his/her place on the course.

More detailed information about the Three Stages is set out below.

Stage One.  Action within Course Concerned



Consultation as appropriate between the School Subject Mentor, the College Subject Tutor and the trainee. The School Professional Mentor to be informed and involved as required.


Depending on the reason for concern, a formal meeting will be arranged in writing by the College.  The meeting can be convened by either the College Subject Tutor or the School Professional Mentor and including the trainee, the School Professional Mentor, the School Subject Mentor and the College Subject Tutor.  A written statement is given to the trainee setting out what is required for the future.  This statement must specify what work needs to be completed, by what date, who is to oversee it and what consequences may follow if the specification is not met.  The trainee must sign this written statement.


Where counselling seems appropriate, this advice should be noted.


The Head of Programme will be given a written record of the proceedings.

Stage Two.  Action at Programme Level



If a trainee remains unsatisfactory in attendance or progress then on the advice of the College Subject Tutor and/or the School Professional Mentor the Head of Programme convenes a Trainee Review Meeting.



A Trainee Review Meeting has the task of finding out the facts relevant to the unsatisfactory attendance and progress, and of deciding what action to take.



The Membership is:  Programme Leader (Convenor); the School Subject Mentor; and the tutors concerned, as appropriate.  The trainee will normally be present (but may exercise the right not to be) and may bring a friend.  A member of the Student Union will be a member if the trainee so requests.


A written statement is made of conditions that the trainee must fulfil in order to remain in good progress.


The statement should specify:-


the nature of work to be undertaken;


the date(s) by which it is to be completed;


the precise attendance requirements to be met;


who will oversee the process;


any further consequences that will follow if these conditions are not met.

A copy of such conditions must be signed by the trainee and retained by the Head of Programme and the School Mentor.

Further observations, e.g. about counselling should be added as appropriate.

If a trainee chooses not to attend, then the written statement of conditions is sent to the address most recently given by her or him, to the school and to the pigeon-hole.  By doing so, the Trainee Review Meeting will have discharged its obligations related to Stage Two.

Stage Three.  Action Undertaken on Behalf of the Secondary ITE Partnership

Where after Stage Two procedures a trainee remains unsatisfactory in attendance and progress, the case is brought to the Trainee Progress Committee.

The Trainee Progress Committee has the task of deciding what action to take in the light of a trainee's continued unsatisfactory attendance and progress.

The Membership is:  The Dean of Faculty; (chair) the Programme Leader; the School Professional Mentor; the School Subject Mentor; the College Subject Tutor; the Student President.

The trainee concerned may make a written statement, or may attend (accompanied, if so wished, by a friend).

Records of meetings of the Trainee Progress Committee are kept and reported under the Restricted Section of the Academic Board’s Agenda and in confidence to the school and the Joint Partnership Management Committee.

Various outcomes are possible:

(i)
The trainee may be given a formal and final warning including a written statement of the conditions s/he must meet in order to continue on course.  The warning and statement of conditions must be signed by the student.  Copies will be retained by the Faculty Office, Registry, the relevant school and Programme Leader.

(ii) The Committee may recommend to the Chair of Academic Board that the trainee’s registration be terminated.  The student can appeal against such decisions.

GENERAL PROFESSIONAL STUDIES COURSE (GPS)


The General Professional Studies for the secondary PGCE programme is a combination of College based and school based sessions. It is designed to meet some of those aspects of the Professional Standards for Qualified Teacher Status that are not subject specific such as Special Educational Needs and Literacy Across the Curriculum. On the BA/BSc Hons with QTS degree programme all modules of a GPS nature are largely College-based. 

The GPS course is a co-operative exercise in which College and its partner schools seek to provide the non subject specific knowledge, skills and understanding needed to equip trainees to enter the profession as fully prepared as possible for the diverse responsibilities they will hold and share.  

The management of the GPS programmes in school is the responsibility of the Professional Mentor but all staff are expected to support this element of the course by exploring it within the context of specific subjects.

ICT


The new Standards still emphasise the importance of ICT skills for trainee teachers but are expressed in different terms:

2.
Knowledge and Understanding

2.5
They know how to use ICT effectively, both to teach their subject and to support their wider professional role.

2.8
They have passed the Qualified Teacher Status skills tests in numeracy, literacy and ICT.

3.
Teaching

3.3.2(c)
Those qualifying to teach Key Stage 3 pupils teach their specialist subject(s) competently and independently using the National Curriculum Programmes of Study for Key Stage 3 and the relevant national frameworks and schemes of work.  Those qualifying to teach the core subjects or ICT at Key Stage 3 use the relevant frameworks, methods and expectations set out in the National Strategy for Key Stage 3.  All those qualifying to teach a subject at Key Stage 3 must be able to use the cross-curricular elements, such as literacy and numeracy, set out in the National Strategy for Key Stage 3, in their teaching, as appropriate to their specialist subject.

3.3.10
They use ICT effectively in their teaching.

Clearly the previous ICT Standards and guidance on subject applications of ICT [Annex B] will be influential in shaping exactly what “effectively” means in the contexts outlined above.

R4

All providers must:

“Ensure that trainee teachers have access to the ICT resources they need [to meet the QTS Standards]


Checklist for Mentors 
•
ensure that trainees gain appropriate access to available ICT resources in order to practise the methods and skills they have been taught.

•
provide where possible opportunities for using ICT in whole class teaching, group work and in support for individual pupils with SEN.

•
discuss with trainees how ICT can be used to promote effective learning in the subject.

•
consider whether it would be of value for trainees to observe ICT being used in lessons in their own or other subject areas.

•
provide opportunities for trainees to familiarise themselves with the school’s ICT resources, policies and procedures.

•
encourage trainees to achieve high standards and monitor the quality of ICT work produced by trainees.

•
support the trainees, where appropriate, in the creation of the ICT Portfolio.

See Appendix H for further information 

PRIMARY AND 16+ EXPERIENCE


PGCE PROGRAMME 
The professional mentors will provide an opportunity for all trainees to spend a day in a feeder primary school.  Trainees will benefit from observation of primary schools’ delivery of the Literacy and Numeracy hours.  It will be useful, too, to appreciate the organisation/delivery of the primary curriculum as well as issues relating to transfer to the secondary phase.  (Continuity, progression, KS2 national data).

It is important that trainees are provided with 16+ experiences in schools which can provide it.   AS/A2, GNVQ, General Studies, Key Skills and any other courses are all part of the 16+ experience.  Ideally, the experience should include observation of the trainees’ own main subject but a broad understanding of 16+ is to be welcomed (the thinking behind the Green Paper 14 to 19 would be a fertile area for discussion).

Where trainees do not receive 16+ experience in the regular school placement, then the college subject department will seek to provide this at some other appropriate time or find some other strategy to fulfil the requirement.

UNDERGRATUATE PROGRAMME
The undergraduate course provides for a separate KS2 placement in year 1 (5 days) and additional KS2 or 16+ experience linked to elective modules in year 3 (5 days). Thus there is no need for professional mentors to provide these students with KS2 or 16+ experiences during other placements. However, if the opportunities are available for students to gain further experience at KS2 and/or 16+ during other placements, these may be provided as long as they do not detract from the main focus of the placement and do not hinder the students in their progress towards achieving QTS in relation to KS3&4. 

PROFESSIONAL STANDARDS FOR QTS


Since September 2002, all trainee teachers have been working to the new Professional Standards to achieve QTS.

A copy of these is included in Appendix A.

Additionally, there is an accompanying illustrative document “Handbook for Guidance” (which is not part of the Standards), to assist trainers in structuring their courses and to provide a non-statutory checklist and exemplars.  The document is also available on the TTA website http://www.tta.gov.uk/assets/training/qtsstandards/standards_printable.doc
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Sheet1

		PGCE Secondary Programme Professional Year (One-year and year 2 of two-year)

		Calendar for 2003/2004 showing dates and college week numbers.

		Dates - week beginning		9/1/03		9/8/03		9/15/03		9/22/03		9/29/03		10/6/03		10/13/03		10/20/03		10/27/03		11/3/03		11/10/03		11/17/03		11/24/03		12/1/03		12/8/03		12/15/03		12/22/03		12/29/03

		College weeks		1		2		3		4		5		6		7		8		9		10		11		12		13		14		15		16		17		18

		Monday				C		C		C		C		C		C		C				C		C		C		C		C		C		C		Christmas holiday period

		Tuesday				C		C		C		S		S		S		S				S		S		S		S		S		S		S

		Wednesday				C		C		C		S		S		S		S				S		S		S		S		S		S		S

		Thursday				C		C		C		S		C		C		C				C		C		S		S		S		S		S

		Friday				C		C		C		S		C		C		C				C		C		S		S		S		S		S

		Dates - week beginning		1/5/04		1/12/04		1/19/04		1/26/04		2/2/04		2/9/04		2/16/04		2/23/04		3/1/04		3/8/04		3/15/04		3/22/04		3/29/04		4/5/04		4/12/04		4/19/04

		College weeks		19		20		21		22		23		24		25		26		27		28		29		30		31		32		33		34

		Monday		S		S		S		S		S		C				C		C		C		S		S		S		Easter holiday period				S

		Tuesday		S		S		S		S		S		C				C		C		C		S		S		S						S

		Wednesday		S		S		S		S		S		C				C		C		C		S		S		S						S

		Thursday		S		S		S		S		S		C				C		C		C		S		S		S						S

		Friday		S		S		S		S		S		C				C		C		C		S		S		S						S

		Dates - week beginning		4/26/04		5/3/04		5/10/04		5/17/04		5/24/04		5/31/04		6/7/04		6/14/04		6/21/04		6/28/04		7/5/04		7/12/04		7/19/04		7/26/04		8/2/04		8/9/04		8/16/04		8/23/04

		College weeks		35		36		37		38		39		40		41		42		43		44		45		46		47		48		49		50		51		52

		Monday		S		S		S		S		S				S		S		S		C

		Tuesday		S		S		S		S		S				S		S		S		C

		Wednesday		S		S		S		S		S				S		S		S		C						C = college day

		Thursday		S		S		S		S		S				S		S		S		C						S = school day

		Friday		S		C		S		S		S				S		S		S		C						2 'floating' S days
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Sheet1

		BA/BSc(QTS) Secondary Programme

		Calendar for 2003/2004 showing dates and college week numbers.

		Dates - week beginning		9/1/03		9/8/03		9/15/03		9/22/03		9/29/03		10/6/03		10/13/03		10/20/03		10/27/03		11/3/03		11/10/03		11/17/03		11/24/03		12/1/03		12/8/03		12/15/03		12/22/03		12/29/03		1/5/04

		College weeks		1		2		3		4		5		6		7		8		9		10		11		12		13		14		15		16		17		18		19

		year 1								semester 1 teaching																										Christmas holiday period

		year 2										semester 1 teaching

		year 3						semester 1 teaching

		Dates - week beginning		1/12/04		1/19/04		1/26/04		2/2/04		2/9/04		2/16/04		2/23/04		3/1/04		3/8/04		3/15/04		3/22/04		3/29/04		4/5/04		4/12/04		4/19/04

		College weeks		20		21		22		23		24		25		26		27		28		29		30		31		32		33		34

		year 1		Ass		KS2		semester 2 teaching																				Easter holiday period

		year 2		Ass		block school experience (inc HT)														sem 2 teaching												S2

		year 3		Ass		semester 2 teaching																block sch exp										bse

		Dates - week beginning		4/26/04		5/3/04		5/10/04		5/17/04		5/24/04		5/31/04		6/7/04		6/14/04		6/21/04		6/28/04		7/5/04		7/12/04		7/19/04		7/26/04		8/2/04		8/9/04		8/16/04		8/23/04

		College weeks		35		36		37		38		39		40		41		42		43		44		45		46		47		48		49		50		51		52

		year 1		S2 teach				revision & assessment period

		year 2		semester 2 teaching														assesst period

		year 3		block school experience																		ass
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