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ATTACHMENT 2 

Foundation Stage: Guiding Trainees to Write an Effective Activity Plan 
The trainee teachers should be expected to write Activity plans to cover both teacher-led tasks, planned play activities and notes for group times that have a chosen scientific focus. The activities may be taken from the mentor’s medium term plan or one written by the trainee, depending on the stage of training reached. The format for activity plans varies from school to school. All planning for very young children needs to be approached with a degree of flexibility. The children may easily be side tracked into other wonderful learning situations. Grabbing these moments is important. These can be much more significant for both teacher and pupil since they are ‘in it together’. Eventually the teacher will guide them back to the science plan. Both teacher-led tasks and planned play activities will need an activity plan. Brief outlines of the planned activities will be needed for other adults working in the class or setting. 
Activity plan for teacher-led activities and group times 
The following headings may prove useful as a guide to teacher-led activities and group times. Some schools and/ or teacher training institutions will have their own planning outlines. In other cases there may be a place for encouraging trainees to develop and justify their own headings. 
AIM indicates which Early Learning Goal (ELG) is being accessed and should link with a number of activities over a period of time. Guidance on interpreting the ELGs can be found in Curriculum Guidance for the Foundation Stage (QCA 2000). 
DATE AND TITLE OF THE ACTIVITY should be a brief description of the activity such as making cakes, testing parachutes or playing with chosen jigsaws. 
SCIENCE LEARNING INTENTIONS should state a clear science purpose and other linked learning e. g. spoken language or personal and social issues. There should be one or two science intentions that are likely to be achieved in this one session. They should be written in terms of science knowledge and understanding, science skills and/or attitudes if appropriate. They should not be the activity to be taught. They can be for all the children, a group or an individual. 
NATIONAL CURRICULUM LINKS Some institutions may require links to National Curriculum science to be shown as the children are working towards National Curriculum programmes of study. 
TYPE OF ACTIVITY should indicate whether the activity is a reinforcement task, a teacher-led activity or a science group time and where it will be located. (If it is out-of-doors the plan should indicate what happens if it rains.) 

RESOURCES is a list of resources specifically required for this activity. 

ORGANISATION such as whole group or small group. An indication of whether specific children need to be directed and encouraged to take part in the activity or if children will decide when to join in. 

DEVELOPMENT OF A TEACHER-LED ACTIVITY could include: 

· How activities are introduced and linked to children’s previous experiences; 

· What the children do and what the teacher does; 

· List of questions, language and salient points to be raised. This includes everyday descriptive words, such as red, soft and bigger than and/or scientific specific language, such as transparent and 

· How the learning will be reviewed and possibly shared / displayed with peers and/or parents. 

ASSESSMENT OF CHILDREN’S LEARNING AND ATTITUDES should include indicating the method used for assessment and how the children will demonstrate they have achieved the learning intention. For example, the plan might state ‘During sorting the children will show different minibeasts live in different places. Some children may be able suggest why one or two like a particular location.’ The ‘Stepping stones’ section of Curriculum Guidance for the Foundation Stage (QCA 2000), though not age related, gives examples of typical ranges. This document also gives advice on outcomes that might be seen with regard to attitudes and behaviour. A note of those children particularly targeted for assessment is helpful. 

DIFFERENTIATION might show differing levels of instruction, questioning, physical and manipulative assistance or changes in the language or materials used. 

SAFETY CONSIDERATIONS should show what is being done to make potentially risky situations safe. See Association of Science Education (1990) Be Safe. Hatfield ASE or consult the school’s own safety policy. 

OTHER RESPONSIBILITIES If trainees are expected to monitor what children are doing at other activities this should be noted. 

PERSONAL ACTION POINTS should be aspects of the Standards, leading towards Qualified Teacher Status, that the trainee is focusing on. They may be subject specific or linked to generic teaching skills. Identifying these in the plan before the activity takes place helps any tutor or mentor to make focused observations and give targeted feedback. 

Planning for planned play activities 
The following headings may be useful for planned play activities: 

AIM which should state the Early Learning Goal that this activity will access. 

DATE AND TITLE OF THE PLAY ACTIVITY 

LEARNING INTENTIONS These may have a broader focus than in a teacher-led activity or group time. However, they will be linked to the pertinent statements of the scientific aspects of the Early Learning Goals that are an essential part of the medium term science plan for the class. Other adults will need to know the purpose of the play and language that the teacher is encouraging or reinforcing through the activity. 

RESOURCES need to be listed carefully as another adult helpers may be working with the children. These adults will need information about the activity. 

ORGANISATION should take account of what might be needed to make this play station effective, e.g. number of children, change over times etc. 

ADULT ROLE The adult may be initiator, active participant, monitor of behaviour and organisation, enabler of further learning and/or observer and recorder of learning. 

SAFETY & PERSONAL ACTION POINTS See above. 
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