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ASSESSMENT: What do schools use assessment for?

· Discuss your school’s monitoring and assessment procedures, and how these have changed in recent years.  What are your school’s public examination entry policy and results?  These are some of the questions you might ask:

-
What were the school’s exam and test results for last summer?  How do these compare 

i) with other local schools?  ii) Nationally?

-
How does your school feel about the publication of examination and test results?

-
How are national, local, comparative and school data used to set targets?

-
What performance indicators or value-added measures does the school use?

-
What different kinds of assessment (e.g. cognitive ability) are used and for what purposes?

-
What use is made of KS2 data on entry?

-
How are KS3 results used?

-
How are the results of school assessments recorded?

-
What feedback is there to pupils and to parents?

-
What information is provided in reports and at parents’ meetings?

-
What are the statutory reporting requirements and how does the school meet these?

-
How is end of Key Stage 3 Teacher Assessment made?

-
How are cross-curricular skills defined and assessed?

-
Which GCSE Boards are used?  How much programme work is involved?

-
What is the provision for non-GCSE pupils?

-
How is A and GNVQ level assessed?

-
What’s your school approach to Assessment for Learning?

-
Is there any provision/training for pupil self-assessment?
· Examine the profiling policies in your school.  You might like to ask:

-
Which subjects have developed pupil profiles? 

-
Is there a co-ordinated whole-school policy?

-
Does the school have a Record of Achievement (RoA)?  Who completes them?

-
Do pupils assess themselves?  Do they assess themselves critically?

-
What aspects of pupils’ work are reported on?  How are decisions made about what to include in or leave out of the profile?

-
What do pupils think of them?  How have they been received by parents and employers?

-
How do profiles/Records of Achievement cater for Special Educational Needs (SEN), English as an Additional Language (EAL) and very disruptive pupils in a positive way?

· In which subjects do pupils keep portfolios?  Analyse a pupil’s portfolio at KS3 and KS4.  Establish what is regarded as their peak attainment.  What did you learn from this analysis?  Do you see opportunities for the pupil’s progress during the key stage to be recorded?

· Which subjects have effective methods for systematic recording and following up of pupils’ strengths, weaknesses, progress and targets? What factors make them successful?  How can you adapt them for your subject? 

Key issue: Formative assessment plays a substantial part in effective development of learners.
Lecture Summary 

A review of the research literature by Paul Black and Dylan Wiliam  in 1998 established that there is strong evidence that standards of learner’s performance can be raised by improvements in the quality of formative assessment. They also established that, at that time, the present practices in formative assessment were generally weak. These findings were reported briefly in “Inside the Black Box” together with recommendations for action. 

Since January 1999, the research group at King’s have been working with schools to explore how the ideas that are suggested in the research literature can be transformed into useful practical knowledge through the efforts of teachers. Our role from King’s has been to provided ideas and support for these teachers, whilst emphasising that we did not, and could not, have ready- made recipes for them to ‘apply’. The results from 24 science and mathematics teachers, and later with 12 teachers of English, on our first project have been positive and very encouraging. In July 2002 we published a second booklet for teachers “Working Inside the Black Box” – to date over 40,000 copies of this booklet have been sold. A more detailed account was published as a book in November 2003 by Open University Press entitled Assessment for Learning: Putting it into practice, by Black, Harrison, Lee, Marshall and Wiliam. The findings of the King’s work form an important part of two DfES initiatives to improve learning – The Assessment for Learning Strategy for Key Stage 3 and the Primary Strategy. 

You need to consider the dilemmas that face teachers and schools as they try to strike a balance that foregrounds assessment for learning while maintaining assessment structures for accountability and reporting purposes.

Possible Seminar Activities

1. Return to the study by Boulet 

80 Y9 students learning major scales in music

Experimental group 1 (EG1) given


   written praise







list of weaknesses





workplan






Experimental group 2 (EG2) given


   

oral feedback





   nature of errors





   chance to correct errors



 Control group (CG)




 

no feedback


Boulet et al (1990)

Which group EG1, EG2 or CG do you think learnt to write its major scales in music the best? Why is that?
The most common practice seen in schools is similar to EG1 and yet many teachers say they think EG2 is the best form of feedback for learning. Why is there this disparity?

What are the advantages and disadvantages of feedback like EG2?

How can schools and teachers foreground assessment for learning but still provide the evidence and data that schools and parents want?

2. In groups of 3-4, explain to one another how you think Y8 pupils in your school are assessed. Make sure that you are in mixed subject groups for this. What messages about assessment do you think Y8 youngsters pick up from their teachers and schools? Produce a poster that either helps youngsters or parents understand how assessment works in Y8. Share your posters with others and discuss similarities and differences.

3. Let’s pretend that you have just landed a job in a newly built school and the headteacher asks for pointers to feed into an SLT meeting that will be drafting the assessment policy for the new school. What would your reply to the headteacher be? How might you justify your ideas?
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